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Introduction 
The nine topics in this workbook are designed to complement the teaching of Enquiry in Depth:
Germany, 1919–45 and have been written with the needs of the teacher and student clearly in mind.
The aims of the workbook are to:
• support the learning process in the classroom
• act as a teaching aid
• serve as a revision tool after the topic has been taught in depth
• provide opportunities for assessment, homework and self-supportive learning

The topics are ordered chronologically but also focus on particular themes of importance in the
history of Germany during this period. The content is essentially a summary of key points, and
students should continue to use their class notes and textbooks together with this workbook.

Questions for each topic are structured so that they increase in difficulty. Source questions similar
in style to those appearing on GCSE examination papers are provided. Written sources have
sometimes been adapted to make them more accessible to all students. There are also 
opportunities for extended essays to be written on separate paper at the end of each topic. 
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Topic 1  Germany under the Weimar Republic, 
1919–29
Question 1

Question 2 
Germany was experiencing: strikes; revolts led by workers and soldiers in many towns; a flu
epidemic; falling morale; food shortages.

Question 3
The Weimar Republic; Friedrich Ebert.

Question 4
For strengths, possible answers include: 
• It was very democratic — all Germans over the age of 20 could vote.
• The president was elected by the people.
• Basic rights were protected.

For weaknesses, possible answers include: 
• The president could take on significant extra powers in times of crisis.
• Proportional representation led to many small parties in the Reichstag, so it was more

concerned with sectional interests.
• Coalition governments were inevitable.

Question 5
The politicians who signed the Armistice were seen by many as the ‘November criminals’ who had
betrayed the army. The Weimar Republic was also associated with defeat in the war and the signing
of the hated Treaty of Versailles.

Question 6
Valid examples include: 
• the loss of territory where many Germans lived, e.g. the Polish Corridor
• a huge reduction in the armed forces
• occupation of part of the Rhineland by foreign troops
• the ‘war guilt clause’ and reparations connected with it

GCSE Schools History Project
Enquiry in Depth: Germany, 1919–45

2

Date

1918 (November)

1919 (January)

1919 (June)

1920

1923 (January)

1923 (August)

1924

1925

1926

1929

Event

The Armistice was signed; the First World War ended

The Spartacist Rising took place

The Treaty of Versailles was signed

The Kapp Putsch took place

The occupation of the Ruhr began

Stresemann became chancellor

The Dawes Plan was agreed

The Locarno Treaties were signed

Germany joined the League of Nations

The Wall Street Crash took place
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Question 7 

Question 8
Correct order:
• As part of the Treaty of Versailles, Germany had to start reparations payments in 1921.
• In 1922, the German government said it could not afford to make reparations payments.
• In January 1923, French and Belgian troops occupied the Ruhr.
• The government ordered workers in the Ruhr to follow a campaign of passive resistance;

production fell rapidly.
• To try to solve Germany’s problems, the government printed more and more paper money.
• Hyperinflation was the result; paper money was worthless.

Question 9
All three could be said to have contributed. The French and Belgians did not have to occupy the
Ruhr — diplomatic pressure could have been used instead. The Weimar government contributed
by encouraging passive resistance, which brought industrial production almost to a standstill, and
it worsened the existing problem of inflation by printing more money. If the treaty makers had not
imposed such a huge sum in terms of reparations payments, perhaps none of the above would have
happened.

Question 10
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Who opposed
Weimar?

The Spartacists,
1919

Dr Kapp and
the Freikorps,
1920

The Nazis, 1923
(see Topic 2 for
details)

Why did they 
oppose it?

Wanted more radical changes
than the Weimar government
offered; wanted a Communist
revolution as in Russia, with
Germany governed by
workers’ councils

Thought the Weimar govern-
ment represented too much
change; wanted a return to
the old Germany with one
strong leader; acted when 
the government threatened 
to disband the Freikorps

Hated the democratic nature
of the Republic; blamed the
Weimar politicians for
Germany’s defeat in the First
World War and for the Treaty
of Versailles

How did they 
oppose it?

Attempted to seize
power by overthrowing
the government

Attempted to seize
power by overthrowing
the government: seized 
control of many buildings
in Berlin and forced the
Weimar government to 
flee the city

Attempted to seize
power by overthrowing
the government: revolt
began in Munich with
the aim of gathering
support before marching
on Berlin

What happened to
them?

Crushed by a
combination of the
regular army and the
Freikorps; leaders
murdered

Army refused to move
against them but a
general strike by workers
in Berlin brought the city
to a standstill; Kapp and
his supporters fled the
city

Lacked military, political
and popular support;
march through Munich
was stopped by armed
police and ended in 
chaos; Hitler ended up 
in prison and the party
was banned

Success

Economic recovery
Inflation ended, new more stable
currency, full employment,
reparations reduced

Reasons for success

• Stresemann’s leadership 
• US loans came through the Dawes Plan 
• Young Plan agreed 
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Question 11
Answers may include any three from the following:
• There were still regular changes of government; many people became cynical about the deals

that political parties made to create coalitions.
• Around 30% of voters continued to support extremist parties such as the Communists and Nazis.
• Hindenburg was elected president in 1926 — he was not a great supporter of democracy.
• Berlin’s nightclubs were seen as evidence of a decline in moral values; they were criticised by

both the Nazi Party and the Church.
• Economic prosperity was heavily dependent on US loans.

Question 12

Question 13
Level 1: a simple answer describing details in the source.
Level 2: a simple inference drawn from the source, e.g. ‘They thought the working classes were
not being treated fairly by the new system of government.’
Level 3: a more complex inference drawn from the source and supported by reference to details in
it, e.g. ‘The reference to “soviets” suggests they wanted a Communist-style government.’

Question 14
Level 1: an answer based solely on details in either Source A or Source B.
Level 2: a simple, undeveloped comparison based on details from both sources.
Level 3: a developed comparison showing understanding of the overall views in the sources, e.g.
‘Source A gives the impression that the Spartacists were members of a normal political party who
just wanted a more democratic form of government in which working-class people would have
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Success

Improved relations with other
countries
e.g. Locarno Treaties 1925; 
League of Nations 1926

Cultural achievements
New trends in art, literature and
cinema, e.g. antiwar themes

Reasons for success

• Stresemann’s leadership 
• Bitter memories of the First World War were beginning 

to fade 

• Strict pre-war censorship abolished
• New styles reflecting real life became popular

Definition

The rules by which a country is governed

A voting system whereby the number of seats in parliament is in proportion
to the number of votes cast in the election

The agreement to cease the fighting in November 1918

A government formed by two or more parties

When a region is kept free of any kind of military forces

A sum of money to be paid for damage caused in the First World War

An attempt to seize power by force

Resisting an enemy using non-violent methods

When money loses its value and buys less and less

Political groups willing to use violence to achieve their aims

Term

Constitution

Proportional 
representation

Armistice

Coalition government

Demilitarisation

Reparations

Putsch

Passive resistance

Inflation

Extremist parties
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more power; Source B suggests they were violent and undemocratic and would abolish ‘personal
freedom’. It links them with a ‘rule of terror’ and blames them for chaos and fighting in Berlin.’

Question 15
Level 1: an answer based on a description of differences between the sources.
Level 2: a simple, undeveloped explanation of at least one difference based on author, time or
purpose, e.g. ‘Source A is from a history textbook produced in 1996 whereas Source B is from a
poster produced in 1919 by the Weimar government.’
Level 3: more developed explanations of differences using additional knowledge of the historical
context, e.g. as Level 2 but adding: ‘The author of the textbook is trying to give students a balanced
view of what the Spartacists believed. The Weimar government was afraid there might be a
Communist revolution in 1919 and Source B is a propaganda poster designed to frighten people so
they wouldn’t support the Spartacists.’

Question 16
Level 1: a simple answer describing what the source shows.
Level 2: an inference drawn from and supported by reference to the source, e.g. ‘It is useful because
it helps explain the impact the crisis had on the lives of ordinary people. It must have been hard
to cope when the price of basic foods like bread was rising so quickly.’
Level 3: in addition, contextual knowledge is used to explain how the source is useful or not useful,
e.g. ‘The source is not really useful because it does not help explain why the price of bread was
rising. I know that it was caused by factors such as the occupation of the Ruhr, the government
printing more money etc. The source does not show any of these things.’
Level 4: a balanced answer using contextual knowledge to show how the source is useful in some
ways but not in others.

Question 17
Level 1: valid but generalised statements not supported by specific factual knowledge.
Level 2: describes briefly, without explanation, either problems that remained or problems that had
been solved.
Level 3: describes briefly problems that remained, e.g. frequent changes of coalition governments,
continuing support for extremist parties and dependence on US loans; and problems solved,
e.g. inflation, improved relations with other countries and cultural developments.
Level 4: explains fully either problems remaining or solved.
Level 5: explains fully both sides and (for the highest mark) considers ‘how far’ things were better. 

Topic 2  Hitler’s rise to power, 1919–33
Question 1 

German Workers’ Party; 1921

Question 2 
He saw it as a weak form of government and held it responsible for Germany’s defeat in 1918 and
the hated Treaty of Versailles.

Question 3 
The Weimar government was very unpopular at that time. People had suffered as a result of the
inflation and when Stresemann called off the campaign of passive resistance in the Ruhr it seemed
to many that this was ‘giving in’ to the French.

Question 4 
It was a failure in the short term because Hitler failed to overthrow the government; he was arrested
and imprisoned and the party was banned. However, he gained a great deal of publicity at his trial
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for his ideas and, more importantly, he decided the Nazis would have to participate in the demo-
cratic process and gain power legally. So in the long term, Hitler benefited from the failed putsch.

Question 5 
Answers may include any three from the following:
• The Aryan race (white northern Europeans) was a ‘master race’. Other races, especially the

Jews, were inferior.
• The Treaty of Versailles should be abolished.
• All German-speaking people should be united and Germany’s military strength rebuilt.
• Extra living space was needed for Germany’s future expansion and this would be found in

Poland and Russia.
• Democracy was weak and Germany needed a strong central government under one strong

leader, a Führer to whom total loyalty would be required.

Question 6 
The period from 1924 to 1928 was one of economic recovery. Things were going well for most people
and living standards were rising. There was therefore less interest in extremist parties. The Nazi
Party had almost collapsed after 1923 and Hitler was rebuilding it.

Question 7 

Question 8
The ‘Brownshirts’ was the name given to the SA because of the colour of their uniform. This organ-
isation was created in 1921 as a kind of private army. In the elections of 1930–33 they disrupted the
meetings of Socialists and Communists, making it difficult for those parties to campaign effectively.

Question 9 
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Millions became unemployed
between 1929 and 1933. 

This helped Hitler because
people were becoming more
desperate and more ready to
believe Nazi promises of ‘work
and bread’. Because of the rising
cost of unemployment benefit,
the government was forced to
reduce benefit payments. This
made it even more unpopular.

Support for the Communists
grew from 1929 to 1933.

This helped Hitler because many
people were more afraid of the
threat of a Communist revolution
than of Hitler, who promised to
destroy communism in Germany.
Many rich industrialists gave
money to the Nazi Party and this
helped fund its election
campaigns from 1930 to 1933.

The democratic parties failed
to work together to find a
solution to the unemployment
crisis.

This helped Hitler because it
made the parties look weak and
useless and undermined faith in
the democratic system. Hitler
seemed to offer strong
leadership.

Date

October 1929

October 1929

July 1930

May 1932

July 1932

November 1932

January 1933

Event

Stresemann died

The Wall Street Crash started the Depression

Hindenburg began to ‘rule by decree’

Brüning was dismissed as chancellor

The Nazis won 230 seats in the Reichstag

The Nazis won 196 seats in the Reichstag

Hitler was made chancellor of Germany
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Question 10 
Level 1: a simple answer describing details in the source.
Level 2: a simple inference drawn from the source and supported by reference to details in it, e.g.
‘Hitler was a good public speaker and won over voters with powerful speeches.’
Level 3: a more complex inference is drawn, e.g. ‘Hitler won over lots of voters by appealing to their
emotions rather than presenting logical arguments. The author also uses words such as “gospel”
and “sacred truth”, making Hitler sound like a religious leader. This makes it easier to understand
why people were willing to follow him.’ 

Question 11
Level 1: a simple answer describing what the source shows.
Level 2: an inference drawn from and supported by reference to the source, e.g. ‘Source B is useful
because it shows a link between unemployment and the popularity of the Nazis. As unemployment
rose, more people voted for them.’
Level 3: in addition, contextual knowledge is used to explain how the source is useful or not useful,
e.g. ‘Source B shows just one reason but there were other reasons why the Nazis grew more
popular. They had effective campaigns such as “Hitler over Germany” which impressed voters, so
the source does not give a full picture.’
Level 4: a balanced answer using contextual knowledge to show how the source is useful in some
ways but not in others.

Question 12
Level 1: a simple answer describing details in the source.
Level 2: agrees or disagrees with the interpretation and supports this with reference to details in
the source, references to Sources A and B or contextual knowledge. Either: ‘I agree with the view
in the source because the Nazis never achieved a majority in the Reichstag and their support even
fell in the November 1932 election. Hitler only got into power because von Papen persuaded Hinden-
burg to appoint him, thinking Hitler could be kept under control.’ Or: ‘Hitler’s political skills, growing
unemployment and fear of communism were all much more important in helping Hitler come to
power, so I don’t agree with the view in Source C.’
Level 3: considers points of agreement and disagreement and supports each side of the argument
with reference to the other sources or contextual knowledge, e.g. both L3 responses.

Question 13
Level 1: a simple, generalised answer making no use of the sources and showing no specific
knowledge.
Level 2: an answer based solely on the sources.

Student Workbook Teacher Notes
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Hitler had many political skills.

This helped Hitler because he
was able to win over many
supporters through his powerful
public speaking and his ability to
put over simple policies which
appealed to all sections of
German society.

Von Papen and other
politicians thought they could
control Hitler.

This helped Hitler because the
Nazis never achieved a majority
of seats in the Reichstag, so
Hitler had no automatic right to
become chancellor. Von Papen
and others underestimated Hitler
and persuaded Hindenburg to
appoint him in January 1933,
even though Hindenburg did not
really like Hitler.

The Weimar Republic was
linked to the hated Treaty of
Versailles.

This helped Hitler because many
Germans had never felt loyalty
towards the Weimar Republic
since it had been created in
1919. Hitler promised to put
right the wrongs Germany had
suffered through the Treaty of
Versailles and this won him a lot
of support.
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Level 3: in addition, other factors are identified but not explained, e.g. fear of communism, dislike
of the Weimar Republic because of defeat in the First World War and the Treaty of Versailles.
Level 4: sources and contextual knowledge are also used to explain other factors fully.

Topic 3  Control and opposition, 1933–45
Question 1 

Question 2 
Hitler was head of a coalition government; the coalition did not have a majority in the Reichstag;
Hindenburg still had the power to dismiss Hitler at any time. He wanted complete power.

Question 3 
It gave him the power to make laws without having to get them approved by Parliament.

Question 4 
Continued street violence by members was now an embarrassment; SA numbers had reached 
4 million by June 1934 and there was talk of a merger of the army and the SA — with Röhm at its
head. Army chiefs were alarmed at this and Röhm was becoming too powerful.

Question 5 
SS squads arrested and murdered Röhm and over 300 other SA leaders. 

Question 6

Event

The Reichstag Fire

The Enabling Law

The Night of the 
Long Knives

The death of
Hindenburg

How it helped establish the dictatorship

Hitler was able to raise fears of a revolution and persuaded Hindenburg to
issue a decree clamping down on the rival Communist Party, although he still
did not get a majority in the March election.

This meant Hitler could effectively pass his own laws — he was able to get rid
of other political parties and the trade unions, and impose censorship over all
forms of the media.

This eliminated Röhm, who was becoming a threat, reduced the power of the
SA and won Hitler the support of the army.

Hindenburg had the power to dismiss Hitler. Now Hitler could abolish the
office of president and make himself sole leader of Germany.

GCSE Schools History Project
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Date

January 1933 

February 1933 

March 1933

March 1933

May 1933 

May 1933 

July 1933 

June 1934

August 1934

Event

Hitler became chancellor

The Reichstag burned down

The last democratic election was held

The Enabling Law was passed

The German Labour Front replaced all trade unions

Books the Nazis disapproved of were burned

The National Socialist Party was the only legal party

The Night of the Long Knives

President Hindenburg died
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Question 7 
People who might have led opposition — the leaders of political parties and trade unions — were
sent to concentration camps; democracy had never been embraced fully in Weimar Germany 
and its passing was not widely mourned; following the Enabling Act, everything Hitler did was
completely legal.

Question 8 
A state in which the government has total control over all aspects of life and people have no 
individual rights or freedoms.

Question 9 
a The Gestapo was the secret police force. It had the power to arrest people and send them to

concentration camps without trial.
b The SS sought out any potential enemies of the state, arresting and imprisoning them without

trial.

Question 10

Question 11
Level 1: a simple answer describing details in the source(s).
Level 2: an inference drawn from one source, e.g. ‘Source A shows that soldiers had to swear an
oath of loyalty to Hitler rather than Germany, as if their job was to protect him rather than their
country.’
Level 3: inferences drawn from both sources and supported by reference to details. 

Question 12
Level 1: a simple answer describing what the source shows.
Level 2: an inference drawn from and supported by reference to the source, e.g. ‘Source C is useful
because it shows how far the Nazis were prepared to go — not just removing people who disagreed
with them but even ideas and beliefs in books contrary to their own.’ 

Student Workbook Teacher Notes
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Groups who
opposed the Nazis

Edelweiss Pirates
(see Topic 6 for
details)

White Rose

Red Orchestra

Kreisau Circle

Army officers

Jehovah’s Witnesses

Why they opposed them

Hated the conformist behaviour
demanded by the Nazis.

The Scholls and others became
disillusioned with the war; horror at
mass murders of Polish Jews.

A Communist group who aimed to
help Russia defeat Germany.

Hated the Nazi dictatorship and hoped
to see a more democratic form of
government established.

Saw Germany was losing the war but
knew Hitler would not consider
negotiating a peace deal.

Opposition based on their Christian
beliefs.

How they opposed them

Refused to join Hitler Youth; casual
dress and behaviour; in the Second
World War they aided army deserters
and escaped prisoners of war.

Distributed anti-war leaflets; daubed
anti-Nazi slogans on walls.

Operated a spy network and passed
over military information to Russia.

Met in secret to plan a new
government after Hitler’s fall; some
were involved in the July Bomb Plot.

Tried to kill Hitler in the 1944 July
Bomb Plot.

Refused to give the Nazi salute or join
the German army.
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Level 3: contextual knowledge is used to explain how the source is useful or not useful, e.g. ‘The
source is limited in that I know of many other methods the Nazis used, e.g. the Gestapo, censor-
ship of the press etc. The source does not show these things.’
Level 4: a balanced answer using contextual knowledge to explain fully how the source is useful
in some ways but not useful in other ways.

Question 13
Level 1: a simple answer describing what the source says.
Level 2: an inference drawn from the source, e.g. ‘Source D shows that Hitler was popular and
people thought they were living in “great times”, so there was no need for any opposition.’
Level 3: in addition, contextual knowledge is used to support the point further, e.g. by referring to
lower unemployment, success in foreign affairs etc.

Question 14
Level 1: an answer based on general statements.
Level 2: a one-sided answer — agreeing or disagreeing — supported by references to named
sources.
Level 3: a one-sided answer using relevant contextual knowledge and the sources or a more
balanced answer based only on the sources.
Level 4: a more balanced answer using both sources and contextual knowledge.
Level 5: a balanced answer with a clear supported conclusion.

Topic 4  The economy under the Nazis, 1933–45
Question 1 

Rebuilding Germany’s military strength; reducing unemployment; establishing total control over the
economy.

Question 2 
Starting rearmament, which created jobs in factories making military equipment; conscription;
public works schemes.

Question 3 
After 1936 the priority was preparing Germany for war.

Question 4 

Question 5
It was set up to control the workforce so they could not negotiate for better pay or even move from
job to job freely. 

Question 6
Schacht was a financial expert. He was made minister of the economy from 1934 to 1937.
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Description

Involved 6 months’ compulsory labour service for 18–25-year-olds

A Nazi-run organisation that replaced all trade unions

Organised cheap holidays and leisure activities for low-paid workers

A policy that aimed to make Germany self-sufficient

Non-essential goods for the home, e.g. electrical goods

Organised ways of improving working conditions

Term 

RAD

DAF

KdF

Autarky

Consumer goods

Beauty of Labour

721 TN SHP_Germ19–45 CG5  2/10/06  10:09 am  Page 10



Question 7
People had to make sacrifices for the national good. It was more important for Germany to build
up military strength than to provide consumer goods and ‘luxury’ foods.

Question 8
a Unemployment was reduced from around 5 million in 1933 to approximately half a million by

1939.
b Strikes and industrial disputes were eliminated completely; the government had full control

over wages, prices, imports and distribution of raw materials; even large companies had to
change what they produced if the government ordered it.

Question 9
To reduce differences between the social classes by making available to ordinary workers the kind
of social activities previously beyond their means; to improve working conditions; to appease
workers after the abolition of their trade unions and keep them content.

Question 10

Question 11 
They had a greater sense of national pride: in the improved appearance of towns and cities with
fine new buildings, in the new motorways and in the rebuilding of Germany’s armed forces. 

Question 12
a By 1942 the war was placing a severe strain on the economy. Under the leadership of Albert

Speer war production was boosted, reaching a peak in the summer of 1944, but it began to
decline after this. Germany could no longer match the war production of the Allies.

b Life for civilians became increasingly difficult owing to the effects of Allied bombing of cities,
dwindling food supplies and refugees fleeing from Russian forces advancing from the east.

Question 13 
Level 1: a simple answer describing details in the source, e.g. ‘Six million took part in the KdF in
1936.’
Level 2: a simple inference drawn from the source, e.g. ‘It made travelling — within Germany and
to other countries — a popular activity then.’
Level 3: a more complex inference drawn from the source, e.g. ‘These KdF activities must have been
successful because the number of people taking part rose by 4 million in 2 years.’

Question 14
Level 1: an answer based only on details from Source B.

Student Workbook Teacher Notes

11GCSE Schools History Project Enquiry in Depth: Germany, 1919–45

Social group

Working class

Middle class/
owners of small
businesses

Owners of large
companies

Better off in these respects

Unemployment reduced greatly so most
people had jobs; KdF schemes popular;
some improvements in working
conditions

Pleased to see less street violence and
crushing of communism; laws passed 
to ban new large department stores

No troublesome trade unions; 
workers firmly under control; wages 
kept down; Communist threat removed;
huge profits from government contracts,
e.g. arms

Worse off in these respects

Trade union rights lost so no
negotiations for improved wages;
industrial action impossible; hours of
work longer; wages kept low

Lack of spare cash in most families led to
low demand for consumer goods, which
meant less business and thus low profits 

Government sometimes interfered with
business, e.g. ordering switch of
production
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Level 2: a simple comparison based on details in both sources, e.g. ‘Source A suggests that many
people were interested in pleasure cruises to foreign countries, but Source B points out that most
could not actually afford them.’
Level 3: an answer based on a more developed understanding of the differences between the
sources, e.g. ‘Source A implies that KdF activities were provided for the good of the people and 
were very popular. Source B suggests that these activities were really just a propaganda exercise
to win people’s support and that the most attractive schemes were beyond the means of most
Germans.’

Question 15
Level 1: an answer that just describes differences between the sources.
Level 2: an answer based on simple reasons linked to audience, author or publication date, e.g.
‘Source A was written in the 1930s but Source B was written in the 1990s, so more could have been
known about the KdF in the 1990s.’
Level 3: an answer based on more developed reasons supported by additional knowledge, 
e.g. ‘Robert Ley was leader of the German Labour Front, so he would obviously have wanted to
make the KdF sound successful. Source B is from a textbook published many years later for
students, so more information would have been available then and the author would have given
a more objective assessment of the KdF.’

Question 16
Level 1: a simple answer that just describes what the source shows.
Level 2: an answer linking usefulness to Nazi economic policies, e.g. ‘Source C is useful because
it shows a big drop in unemployment, so the Nazis’ economic policies must have been successful.’
Level 3: background knowledge is used to show the limitations of the source, e.g. ‘Source C 
shows that the Nazis’ aim of reducing unemployment was successful, but it does not tell us 
about the success of their other aims, i.e. to build up Germany’s military strength and to become
self-sufficient.’

Question 17
Level 1: simple statements supported by some knowledge.
Level 2: more developed statements supported by relevant knowledge, but one-sided — either
positive or negative; e.g. either stressing lower unemployment, improved working conditions, new
leisure opportunities through the KdF or stressing long hours, low pay, loss of union rights etc.
Level 3: analysis based on a more balanced view supported by knowledge — mainly one-sided.
Level 4: a sustained argument based on a balanced view, both sides well supported by knowledge,
and reaching a clear, supported conclusion.

Topic 5  Women and the Church, 1933–45
Question 1

Possible answers include:
• Women in top jobs, e.g. in the civil service and medicine, were sacked.
• In teaching and the civil service, male applicants were given preference over females where

qualifications were equal.
• After 1936, female judges and lawyers were barred from practising.

Question 2
The Nazis reduced the number of women in paid employment because:
• They believed that a woman’s place was in the home.
• They wanted women to have more children.
• It would help reduce male unemployment.
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Question 3
a They provided marriage loans for brides who gave up work.
b One from: ‘Mothers’ Day’ became an annual national holiday; the ‘Honour Cross’ was introduced.
c One from: family allowances were introduced for low-paid workers; marriage loan repayments

were reduced for each child born.

Question 4
Steps the Nazis took include:
• Maternity services were improved.
• Local Nazi organisations distributed milk, grocery parcels and baby clothes.
• Lessons in mothercraft were provided by the Deutsches Frauenwerk and ‘bridal schools’ also

provided courses in baby care.

Question 5
Steps the Nazis took include:
• A sterilisation programme was introduced to prevent ‘unfit mothers’ having children.
• Medical and racial histories were checked before a marriage licence was granted.

Question 6
She had blonde hair, in plaits or a bun, or sometimes covered by a peasant headscarf; no make-
up; wore a full skirt and clothes made of home-produced materials.

Question 7
Some women did because they valued the high status attached to motherhood. Professional women
who lost jobs in medicine and the civil service probably resented Nazi policies. Others in rural areas
probably just accepted them because they matched traditional ideas about the role of women in
society.

Question 8

Question 9
a In 1937 there was a shortage of labour owing to rearmament and the economic recovery, so

a ‘duty year’ was introduced to encourage women to take up unpaid work.
b In 1942 women were needed in factories and on the land to replace men who were now in the

armed forces. 

Question 10

Student Workbook Teacher Notes
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Policy

To increase the birth
rate

To encourage
marriage

To reduce the number
of women in work

To produce healthy
babies

Evidence of success

Birth rate rose between 1933 and
1939

Marriage rate increased at first

Number of women in work lower in
1936 than pre-1933

Infant mortality reduced

Evidence of limited success/failure

Most couples kept to two or three
children

Marriage rate levelled off after 1935;
divorce rate remained high

By 1939 more women employed in
paid work than in 1933

Term

‘Kinder, Küche und
Kirche’ (Children,
Kitchen and Church)

Explanation

This summed up the Nazi view of women’s role in society, i.e. based on the
home and the community
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Question 11
They agreed with some Nazi policies, for example the importance of the family, the need to destroy
communism and the need to ‘clean up’ nightclubs in Berlin.

Question 12
Hitler aimed first to control the Christian Churches, then to reduce their influence and finally to
replace them with the German Faith Movement.

Question 13
a He tried to unite all the Protestant Churches into one German Christian Church under the lead-

ership of a Nazi, Reich Bishop Ludwig Müller.
b A concordat (agreement) was signed in which the Pope promised that Catholic priests would

not criticise Nazi policies and Hitler promised not to interfere in Church affairs. 

Question 14

Question 15
The German Faith Movement was a pro-Nazi, anti-Christian movement based on pagan ceremonies
— the kind of faith the Nazis hoped would replace Christianity. 

GCSE Schools History Project
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Term

Honour Cross of the
German Mother

Bridal schools

Lebensborn (‘Spring of
Life’) programme

Explanation

This medal was meant to encourage women to have more children: 
bronze for 4–5; silver for 6–7; gold for 8 or more

Set up by the DAF to train newly-married women so that they would be
perfect wives and mothers

Ran homes for orphans and illegitimate children fathered by ‘racially sound’
SS officers

Martin
Niemöller

Pope Pius XI

Bishop
Galen

Dietrich
Bonhöffer

Jehovah’s
Witnesses

Why they resisted

Disagreed with the setting
up of the German Christian
Church and its attempts to
Nazify Christianity

Nazis did not keep their
agreement in the concordat
and were trying to close
Church schools

Angered by the Nazis’
euthanasia programme

A member of the
Confessional Church, he
disagreed with the German
Christians and their
attempts to Nazify
Christianity

Saw Nazism as being
unchristian

How they resisted

Formed the Confessional
Church in opposition to the
German Christians and
criticised their beliefs in
sermons

In 1937 he issued an
encyclical condemning all
Nazi beliefs and practices as
unchristian

Spoke out publicly against
euthanasia in 1941

Encouraged trainee pastors
to oppose Nazism;
continued opposition to
Nazis in the Second World
War

Refused to join the German
Army or give the Nazi salute

What happened to them

Arrested in 1937; kept in a
concentration camp until
his release in 1945

Died (of natural causes) 
in 1937

No action taken against
him

Arrested in 1943 and
executed in 1945

Many sent to concentration
camps; nearly 2,000 died as
a result of Nazi persecution
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Question 16
Level 1: a simple answer describing details in the source.
Level 2: a simple inference drawn from the source, e.g. ‘It tells us Nazis expected women to have
a very limited role — looking attractive and having children.’
Level 3: a more complex inference is drawn, e.g. (in addition to a Level 2 response) ‘The reference
to the “female bird” suggests this was women’s natural role and implies they were not suited to
careers or demanding jobs.’ 

Question 17
Level 1: a simple answer describing the picture.
Level 2: a simple inference drawn from the source, e.g. ‘The Nazis wanted women to have lots of
children and this family has four children.’
Level 3: as Level 2 but also supported by knowledge, e.g. ‘Germany’s birth rate had been falling
and more children would mean more soldiers in the future.’
Level 4: in addition to a Level 2 response other details are noted, e.g. they are all ‘perfect’ Aryan
types; the woman’s hair is in the peasant style favoured by the Nazis.
Level 5: details from the picture and contextual knowledge are used to explain the Nazi quest to
produce a ‘master race’ of ‘racially sound’ individuals. The painting shows what they would have
seen as the perfect family.

Question 18
Level 1: a simple answer describing what the source shows.
Level 2: an inference drawn from and supported by reference to the source, e.g. ‘The source tells
us the Nazis’ policy changed because the poster is encouraging women to work.’ Or: contextual
knowledge is used to explain how the source is useful or not useful, e.g. ‘The source is not useful
because I know the Nazis wanted women to stay at home and have lots of children so this poster
is not typical of their beliefs.’ 
Level 3: both details from the source and contextual knowledge are used to show either how the
source is useful or how it is not useful, i.e. a one-sided answer.
Level 4: a balanced answer using details from the source and contextual knowledge to explain fully
how it is useful in some ways but limited in other ways, e.g. it goes on to describe other work under-
taken by women during the Second World War.

Question 19
Level 1: an answer based on general statements.
Level 2: a one-sided answer, suggesting whether the policies were successful or not, supported by
references to named sources or relevant knowledge.
Level 3: a one-sided answer using specific, relevant contextual knowledge and the sources; or a
more balanced answer based only on the sources.
Level 4: a more balanced answer using both the sources and specific, relevant contextual
knowledge.
Level 5: a balanced answer with a clear, supported conclusion.

Topic 6  Education and youth movements, 
1933–45
Question 1

To ensure that they developed into loyal, unquestioning supporters of Nazism. 

Question 2
If Nazism was to survive, each new generation had to grow up accepting its beliefs and values. 

Student Workbook Teacher Notes
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Question 3
Through a process of indoctrination from a very early age

Question 4
A ministry of education in Berlin took control of schools away from the separate states; all teachers
were expected to join the Nazi Teachers’ League.

Question 5
Any three from: the greatness of Germany’s past; the injustices of the Treaty of Versailles; the supe-
riority of the Aryan race; the importance of their future roles as soldiers or mothers; Jews were
inferior and their enemy.

Question 6
Napolas and Adolf Hitler Schools (up to age 18) and Ordensburgen for young men who had
completed military service.

Question 7
Young boys of age 6 could join the Pimpfen before joining the Deutsche Jungvolk (DJ) at 10 and the
Hitlerjugend (HJ) at 14 to 18. Girls joined the Jungmädel (JM) at 10, transferring to the Bund Deutscher
Mädel (BDM) at 14. Leadership at national level was provided by Baldur von Schirach.

Question 8 

Question 9
They wanted to continue their indoctrination of children outside as well as in school; it gave them
greater opportunities to give military training; it helped reduce the influence of the home;  voluntary
attendance at Hitler Youth meetings was falling off by the end of the 1930s.

Question 10
Level 1: a simple answer describing what the source shows.
Level 2: a simple inference drawn from the source, e.g. ‘Source A tells us they wanted children to
become Nazi supporters because the children are doing the Nazi salute and there are two Nazi flags.’
Level 3: a more complex inference is drawn, e.g. ‘The children in Source A are being taught about
the Treaty of Versailles because the boy at the blackboard is pointing to the Polish Corridor.’

Question 11
Level 1: a simple answer describing what the source shows.
Level 2: an inference drawn from and supported by reference to details in the source, e.g. ‘Source B
shows that even in maths the Nazis were teaching children to see the Jews as enemies because it
says….’ Or: contextual knowledge is used to show how the source is useful or not useful, 
e.g. ‘This source only shows one problem set in maths so we cannot learn what was taught through
other subjects. I know that an important aim of Nazi education was to use history to teach children
about German heroes of the past and make them very patriotic.’
Level 3: both details from the source and contextual knowledge are used to show either how the
source is useful or how it is not useful, i.e. a one-sided answer.
Level 4: both details from the source and contextual knowledge are used in a balanced answer
showing how the source is useful but also limited in terms of usefulness.

GCSE Schools History Project
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16

Example of HJ activity

Athletics and hiking

Military games

Political lectures

What young people were meant to learn/develop from it

Physical fitness

Teamwork, military skills, taking orders

Loyalty to Hitler, Nazi ideas
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Question 12
Level 1: a simple answer describing details in the source.
Level 2: a simple inference drawn from the source, e.g. ‘Source C suggests they were very successful
because 95% were won over. Only a small minority were not won over.’
Level 3: a more complex inference is drawn, e.g. ‘The source hints that many young people were
admirers of Hitler himself rather than Nazi beliefs so perhaps most of them were not really won
over to Nazism.’

Question 13
Level 1: a simple answer that just describes what Source D shows.
Level 2: accepts Source D at face value — some youths are being hanged so obviously young people
were not won over.
Level 3: knowledge is used either to challenge the claim in Source C, e.g. the HJ had to be 
made compulsory because of poor attendance, and other groups besides the Edelweiss Pirates (e.g.
‘Roving Dudes’, ‘Navajos’) refused to conform, proving that far fewer than 95% were won over or
to support what Source C says, e.g. ‘Non-conformist groups like the Edelweiss Pirates and Navajos
were vague and unconnected and consisted only of small numbers of individuals.’
Level 4: a balanced answer discussing both Level 3 points above and pointing out the difficulty of
judging the extent to which Source D contradicts Source C because of the lack of data about
numbers of non-conformist youths compared with those ‘won over’ to Nazism.

Question 14
Level 1: an answer based on general statements.
Level 2: a one-sided answer, suggesting whether the Nazis were successful or not, supported by
references to named sources.
Level 3: a one-sided answer using specific, relevant contextual knowledge and the sources; or a
more balanced answer based only on the sources.
Level 4: a more balanced answer using both the sources and specific, relevant contextual
knowledge.
Level 5: a balanced answer with a clear, supported conclusion about the extent of the Nazis’
success.

Topic 7  Propaganda and culture, 1933–45
Question 1 

Propaganda is the spreading of selected ideas and information in order to make people think and
believe what you want them to.

Question 2 
To maintain the support of the German people and to control their thoughts and beliefs.

Question 3
Any three from:
• Hitler knew what was best for the German people.
• The Germans were part of a master race and other races were inferior.
• Jews and Communists were responsible for Germany’s past problems.
• The state was more important than the individual.

Question 4
People were more likely to accept Nazi ideas without question if they could be persuaded to see
Hitler as a godlike figure.

Student Workbook Teacher Notes
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Question 5
Portraits of Hitler appeared in all schools, government offices and public places. On his birthday,
20 April, his picture appeared in all newspapers and shop windows. He was portrayed in photo-
graphs and newsreels as a man who worked tirelessly for his country and who loved children.

Question 6
The Nazis thought that young women who were fit and healthy would produce fit and healthy
children. Young men would one day be soldiers and could learn teamwork as well as improve
fitness through sport. Many fit and healthy young people would show that the Germans really were
a ‘master race’.

Question 7

Question 8
Visitors were greatly impressed with the efficiency of the Germans’ organisation. Germany also won
more medals than any other country.

Question 9
The fact that he was black undermined Nazi claims that white Aryans were superior to other races.

Question 10
Under the Weimar Republic artists and writers had enjoyed great freedom of expression. The Nazis
imposed strict controls over all forms of art.

Question 11

GCSE Schools History Project
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Type of control

A special government
department

Books

Newspapers

Radio

Mass rallies

Notes

A special government department, the Ministry of Enlightenment and
Propaganda, was set up under Josef Goebbels. Its purpose was to mould public
opinion and build up and maintain complete loyalty to Hitler.

Books by Jews, Communists and anyone the Nazis disapproved of were burned in
public in May 1933. After this, only books approved by Goebbels’s department
could be published.

Socialist and Communist newspapers were either taken over immediately or
destroyed. Others were taken over gradually by the Nazi publishing company,
Eher Verlag. All news was controlled and censored carefully by the state-owned
press agency.

Radio stations were put under the control of the Reich Radio Company by 1934.
Cheap radios were mass-produced to ensure that more families had one and all
Hitler’s speeches were broadcast. Loudspeakers were also placed in town squares,
offices, factories and cafés to make sure everyone heard the speeches.

Mass rallies were intended to demonstrate the efficiency, order and discipline the
Nazi regime had brought, to reinforce the loyalty of those who attended and to
provide a spectacular and emotional atmosphere for promoting Hitler’s image.

Example

Paintings of historical scenes with
typical Aryan heroes

Large public buildings of stone
with classical features

Nazi belief it was meant to reinforce

Pride in Germany’s past; the importance of physical strength

These would reflect the strength, power and importance of the
state over the needs of individuals
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Question 12
Level 1: a simple answer describing details in the source.
Level 2: a simple inference drawn from the source, e.g. ‘The Games were a success.’ 
Level 3: a more complex inference drawn from the source, e.g. ‘Hitler and other Nazi leaders were
at the closing ceremony so this shows how important they thought the Games were.’

Question 13
Level 1: a simple answer based only on details from Source B.
Level 2: a simple comparison based on details in both sources, e.g. ‘Source B says anti-Semitic 
propaganda was reduced but Source A does not mention this.’
Level 3: an answer based on a more developed understanding of the difference between the
sources, e.g. ‘Source A just describes how successful and well organised the Games were, but
Source B suggests that they were really just a propaganda exercise to improve Germany’s image
and gave a false impression of life under the Nazis.’

Question 14
Level 1: an answer that just describes differences between the sources.
Level 2: an answer based on simple, undeveloped reasons linked to audience, author or date, 
e.g. ‘Source A was written in the 1930s but Source B was written in 2000 so more could have been
known about the real purpose of the Games by then.’
Level 3: an answer based on more developed reasons supported by additional knowledge, 
e.g. ‘The reporter in Source A has a limited purpose and is just describing the final ceremony for
readers of the newspaper. It may not have been so obvious at the time that Germany was presenting
a false image to the world. I know many foreign athletes even gave the Nazi salute on the opening
day ceremony. Source B is written for students and is intended to put the Games into a wider histor-
ical context. We know that the persecution of Jews and others continued in Germany after 1936 so
it is more obvious to us that the Games were used for propaganda purposes.’

Question 15
Level 1: simple statements supported by limited knowledge.
Level 2: more developed statements supported by relevant knowledge of at least one area of the
arts, e.g. art or cinema.
Level 3: analysis supported by relevant knowledge of Nazi policies over a good range of points, 
e.g. architecture, art, cinema, radio etc.
Level 4: in addition, reaches a clear conclusion that attempts to assess the extent to which Nazi
policies were successful.

Topic 8  The persecution of Jews and other minority
groups, 1933–45

Question 1
It was superior to all other races and so had to be kept pure.

Student Workbook Teacher Notes
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Example

The banning of American jazz
music

Films like The Eternal Jew and
Jud Süss

Nazi belief it was meant to reinforce

This music originated with ‘racially inferior’ black Americans and
was therefore inferior music

The Jewish people were ‘racially inferior’ and were to be despised 
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Question 2
They had certain physical features — tall, lean and strong with blond hair and blue eyes — and were
also intelligent, with a great capacity for hard work.

Question 3

Question 4
a Until November 1938 discrimination towards the Jewish population had been vicious but mainly

propaganda-based. Kristallnacht was the start of violence and terror tactics towards Jews.
b Mass killings of Jews began in occupied Poland and Russia during 1940–41. Mass transporta-

tion to death camps began in 1942.

Question 5

GCSE Schools History Project
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Date

April 1933

September 1935

July 1938

November 1938

December 1938

October 1939

September 1941

January 1942

April 1943

October 1943

January 1945

Event

Boycott of Jewish shops; Jewish civil servants sacked

Nuremberg Laws introduced

Jewish doctors and dentists barred from having Aryan patients

Kristallnacht — attacks on Jewish property and synagogues

Jews barred from many public places in Berlin

Polish Jews forced to move into ghettos

Jews ordered to wear Star of David

Wannsee Conference — details of death camps agreed

Uprising by Jews in Warsaw Ghetto

Revolt by Jewish prisoners in Sobibor death camp

Russian soldiers liberate Auschwitz concentration camp

Minority group

Asocials, 
e.g. tramps,
beggars

Mentally
disabled

Gypsies

Jewish people

Why they were persecuted

Not regarded as ‘useful’; they were a 
‘burden’ on the perfect community and
might pass on undesirable characteristics 
to their children

Nazis thought they could not contribute
anything useful so were a financial burden
on the community

Considered ‘outsiders’ because of their
lifestyle; also seen as racially inferior and so
undesirable in the community

Main reason: the Nazis saw them as an
inferior race that might damage the purity of
the Aryan race; considered to have caused
Germany’s past problems, e.g. defeat in the
First World War; seen as being like the
Communists in wanting to control all govern-
ments; Nazis thought Jews were wealthy
businessmen, shop owners or bankers who
were exploiting the German people

How they were persecuted

Some sterilised; most sent to
concentration camps where many
died

Compulsory sterilisation; many killed 
in euthanasia programme from 1939 
to 1941

Compulsory registration in 1938; sent
to concentration camps after 1939;
many died in gas chambers

Through propaganda, e.g. in
newspapers, films, posters, political
speeches; through the education
system, e.g. anti-Semitic materials in
lessons, new subjects like race studies,
humiliation in front of their peers;
through government policies and laws
over the following 12 years (see time
chart in question 3 for examples)
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Question 6
Foreign governments were unwilling to take them. Some stayed in Germany because they could
not afford to emigrate. Others may have been reluctant to leave their homes and all their posses-
sions, and just hoped things would get better.

Question 7 
a In Nazi eyes, a superior race of people in northern Europe characterised by blue eyes, blond

hair etc.
b Groups considered to be useless and a burden on the community, e.g. tramps, beggars.
c The ‘mercy killing’ of mentally disabled people.
d Beliefs and actions based on hatred and persecution of the Jews.
e Squads of SS soldiers in Russia in 1941 who rounded up hundreds of Jews, shot them and buried

them in mass graves.
f A term referring to the mass murder of millions of Jews in the Second World War, literally

meaning ‘burning’ or ‘sacrifice’.

Question 8
Chelmo, Treblinka, Sobibor, Majdanek, Belzec and Auschwitz

Question 9
Appropriate examples include:
• Uprising in the Warsaw Ghetto, 1943
• Revolt at Sobibor concentration camp, 1943
• Continuing to practise the Jewish faith in ghettos and camps
• Schindler (and other Germans) who tried to hide or protect Jews in various ways

Question 10
Level 1: a simple answer describing details in the source.
Level 2: a simple inference drawn from the source, e.g. ‘The Nazis didn’t want children born of
Jewish–German parents.’ 
Level 3: a more complex inference drawn from the source, e.g. ‘The Nazis were introducing laws
which discriminated against Jews.’

Question 11
Level 1: describes the content of one or both sources.
Level 2: notes either a valid point of agreement or one of disagreement, e.g. ‘Source B says Kristall-
nacht was caused by the murder of von Rath but Source C does not mention this.’
Level 3: notes a valid point of agreement and one of disagreement.
Level 4: grasps the main point — that Source B describes Kristallnacht as a ‘spontaneous’ event
and implies ordinary people were demonstrating; Source C implies only Nazi organisations 
were involved. Or: uses contextual knowledge to point out that in Nazi Germany, newspapers
printed exactly what the government wanted them to print, while the English paper was free of
censorship.
Level 5: in addition to a Level 4 response, assesses ‘how far’ the sources agree.

Question 12
Level 1: describes what the cartoon shows.
Level 2: gives a valid purpose unsupported by details from the source, e.g. ‘This was published to
encourage children to dislike Jews.’
Level 3: gives a valid purpose and supports it by referring to details in the source.
Level 4: in addition, contextual knowledge is used to explain the purpose, e.g. ‘The Nazis wanted
to prevent relationships between “pure” Germans and Jewish people because they believed it 
would pollute the Aryan race. One way of doing this was to get children to dislike Jews from a very
early age.’

Student Workbook Teacher Notes
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Question 13
Level 1: makes some brief, general statements about the persecution of the Jews, without using the
sources.
Level 2: named sources are used to support a description of Jewish persecution up to 1939.
Level 3: in addition, knowledge is used to describe persecution after 1939.
Level 4: in addition, explains clearly how Nazi policies changed during the period, using specific
events — e.g. the Nuremberg Laws, Kristallnacht, the occupation of Poland — to mark the increasing
severity of the persecution. 

Topic 9  Overview
Question 1

Question 2
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Year 

1919

1919

1920

1921

1923

1923

1923

1924

1925

1926

1928

1929

1930

1932

1932

1932

1933

Month (if relevant)

January

June

January

August

November

March

July

November

Event

Ebert was elected as the first president of the Weimar Republic

The Treaty of Versailles was signed

Kapp attempted a putsch in Berlin

Hitler became leader of the NSDAP

French troops occupied the Ruhr

Stresemann became chancellor of Germany

Hitler attempted a putsch in Munich

The Dawes Plan arranged loans from the USA

Hindenburg was elected president of Germany

Germany joined the League of Nations

The Nazis won 28 seats in an election

The Wall Street Crash occurred

The Nazis won 107 seats in an election

Hitler won 13 million votes in a presidential election against Hindenburg

The Nazis won 230 seats in an election

The Nazis won 196 seats in an election

Hitler was made chancellor of Germany

Date

1933

Control/
opposition

Reichstag 
Fire
Enabling Law

Economy
Women and
Church

Sterilisation
programme
started

Education/
youth

Ministry of
Education
created in Berlin

Propaganda
/culture

Goebbels put
in charge of
propaganda

Persecution of
Jews and others

Boycott of 
Jewish
businesses
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Date

1934

1935

1936

1937

1938

1939

1940

1941

1942

1943

1944

1945

Control/
opposition

Night of the
Long Knives
Hindenburg
died

White Rose
movement
in Munich

July Bomb
Plot

Economy

Hjalmar
Schacht put
in charge of
economy

Conscription
introduced

Four-Year
Plan began

Unemploy-
ment
down to 
0.5 million

Albert Speer
in charge of
armaments

Bombing of
Dresden

Women and
Church

Marriage Law
introduced

Martin
Niemöller
arrested
Encyclical of
Pius XI

Euthanasia
criticised by
Bishop of
Münster

Women had
to register for
war work

Education/
youth

HJ membership
rose to
3,500,000

HJ membership
reached 
8 million

HJ membership
made
compulsory

Political
activities by
Edelweiss
Pirates

Edelweiss
Pirates
executed in
Cologne

Propaganda
/culture

Radio
stations put
under Nazi
control

Berlin
Olympics

Exhibition of
‘degenerate
art’

70% of
homes had
‘people’s
receivers’

Propaganda
film Kohlberg
made

Persecution of
Jews and others

Nuremberg 
Laws passed

Kristallnacht

German invasion
of Poland/start
of Second World
War

Wannsee
Conference

Auschwitz
liberated/end of
Second World
War
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Question 3
a Jesse Owens
b Josef Goebbels
c Hans and Sophie Scholl 
d Gustav Stresemann
e Martin Niemöller
f Jehovah’s Witnesses
g Franz von Papen
h Leni Riefenstahl
i Baldur von Schirach
j The Spartacists
k Ernst Röhm
l Heinrich Himmler
m The Edelweiss Pirates
n Gertrude Scholtz-Klink
o Paul Hindenburg
p Claus von Stauffenberg
q Hjalmar Schacht
r Wolfgang Kapp
s Hermann Goering
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