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Table 1. Data elicitation

	Data elicitation method


	Analysis



	ORAL PRODUCTION
	

	Structured 36-question oral interview
	% accuracy of supplied syntax, prepositions, and verb morphology (Grammar)

	Film-retelling (The mole and the bulldozer)
	1-5 rating of scene setting, identification of characters, logical sequence of events, time orientation, and holistic evaluation (Discourse)

	Role-play as mole to persuade bulldozers
	1-5 rating of logical argumentation

(Discourse)

	12 slide+audio situations for discourse completion

(requests, suggestions, complaints X formal/infomal X in school/out of school)
	0/1 for six markers of register: opening politeness madame/pardon, vous, est-ce que or inversion, conditional, formal vocab or additional explaining, concluding politeness s’il vous plait >>> difference score between formal and informal prompts

(Sociolinguistic)

	WRITTEN PRODUCTION
	

	2 narratives using present and past
	% accuracy of supplied syntax, prepositions, and verb morphology (Grammar)

0-2 rating of basic task fulfillment, identification, time orientation, anaphora, logical connection, punctuation

(Discourse)

	2 letters of request from a higher status, unfamiliar adult
	% accuracy of supplied syntax, prepositions, and verb morphology (Grammar)

0-2 rating of basic task fulfillment, identification, time orientation, anaphora, logical connection, punctuation

(Discourse)

	2 notes assuming the role of an adult producing directives
	0/1 for six markers of register: conditional, modal verbs, est-ce que or inversion, formulaic politeness ayez l’obliegeance de, vous >>> difference score between formal and informal prompts

(Sociolinguistic)

	TESTS (3-choice selected response)
	

	k=45
	grammar (similar to written & oral aspects)

	k=29
	discourse (logical coherence, passages)

	k=28
	sociolinguistic (judge if appropriate)




Theoretical framework (theoretical assumptions to be explored):

communicative competence (Hymes, Canale), comprehensible input (Krashen), interaction hypothesis (Long)

Research questions (specific questions to be answered):

1. To what extent do young children (grade 6th) achieve full communicative competence in an L2 in an immersion school situation (compared to NS peers)?

2. To what extent do grammatical, sociolinguistic, and discourse competence progress hand in hand during instructed immersion acquisition?

3. What factors present or absent in the immersion instruction context can help explain the results?

Participants:

English L1 children learning French in immersion school (6th grade) NNS=69 + NS=10

immersion = grades k-1 100% French, grades 2-4 80%, grade 5 60%, grade 6 50% French

Data & Analyses: See Table 1

Results:
- immersion afforded these children optimal development (i.e., at native-like levels of performance) in discourse competence, but not in grammatical competence or in sociolinguistic competence for aspects that demanded grammatical means (as opposed to formulaic means) for their realization, such as linguistic politeness markers: vous/tu distinction and use of conditional.

Interpretation:

- Immersion provides students with ample comprehensible input (although limited in vous/tu and conditional), but not with oportunities for output. Hence, perhaps, output is necessary for balanced development of communicative competence, including grammar and grammatical means to fulfill sociolinguistic demands.

- Why would output be necessary? Because: (1) it makes input more comprehensible through negotiation of meaning, and once meaning is understood attention is freed up to focus on form; (2) it provides opportunities for practicing and ‘learning by doing’; (3) it affords learners negative feedback, thus pushing learners to communicate more precisely and efficiently; (4) learners can test hypotheses during interactive output; (5) production may force syntactic processing, whereas comprehension can happen by means of semantic/lexical processing alone.

- Attention as a learning force during pushed output:

“producing the target language may be the trigger that forces the learner to pay attention to the means of expression needed in order to successfully convey his or her own intended meaning” (p. 249)

“output [...] extends the linguistic repertoire of the learner as he or she attempts to create precisely and appropriately the meaning desired” (p. 252).
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