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Theoretical framework and Research questions
· Recasts: A form of implicit negative feedback, when the interlocutor offers the same meaning created by the learner but modifies to form to make it more targetlike (following Long, Inagaki, & Ortega’s 1998 definition)
· Noticing: Detection and rehearsal in short-term memory, “awareness at the time of learning” (following Schmidt, 2001). How to measure noticing (an internal process) is a challenge.

· RQ: Will learners notice recasts on English questions in the context of dyadic task-based interaction? Will developmental readiness, length of recast, and number of changes in recast affect noticing?
Method

· n=33 (ESL college-level adults, mixed L1 background; paired with 3 NSs who rotated with each learner)
· Three groups according to developmental readiness to acquire stage 4 and 5 English questions: (1) LOW, n=7 at stage 2 or 3; (2) INTERMEDIATE, n=11 at stage 4 but mostly formulaic, (3) HIGH, n=15 at stage 4 and 5 but without 100% accuracy.
· TEST: 2 tasks without recasts, a story-completion and a spot-the-difference task; TREATMENT: Five 20-minute sessions over 2 weeks doing story-completion and picture-drawing task; each session 2 tasks with on average 9 to 12 recasts on questions (each learner received between 44 and 54 recasts on questions in the two weeks, low group tended to receive more; over 60% of all recasts were on stage 4 questions). Each session started with a training task for noticing procedure: NS read numbers, and with two knocks on the table the NNS had to repeat the last two numbers heard. NOTICING MEASURE: When NS produced a recast, two knocks on the table prompted NNS to repeat what they heard. “Sound-cued recall”, repetition by learner was coded as “correct”, “modified” or “no recall (=fail to respond or repetition of exact learner utterance, instead of NS recast)”. LENGTH OF RECAST: long=more than five morphemes, short= five or fewer morphemes. NUMBER OF CHANGES IN RECAST: also called “degree of difference between learner utterance and recast”-- one, two, or three/more changes pertaining to question formation.
Results
1. Does level of readiness affect accuracy of noticing? Yes, high and intermediate groups were able to respond to knocks on the table and repeat recast correctly 74-73% of the time, whereas the low group could do so only 61% of the time (significant difference in t-test comparisons; eta squared 35-38%). ( developmental constraint on effectiveness of recasts
2. Does length of recast affect accuracy of noticing? Yes, for all groups, recasts of five or fewer morphemes were repeated more accurate than long recasts (significant difference in t-test comparison; eta squared 48%). ( working memory constraints on effectiveness of recasts
3. Does the degree of difference (number of changes in a question) affect accuracy of noticing? Yes, for all groups, recasts with three or more changes were repeated less accurately (significant difference in t-test comparison; eta squared 51%). ( “size of the gap” constraint on effectiveness of recasts
So what? Implications for language teaching?

Recasting of errors may be more effective if we make sure we are recasting errors which our students are “ready” to learn, if we make sure our recasts are short rather than long, and if we make sure we recast simple rather than complex errors, so the distance/gap between our students’ utterance and our reformulation of it is not too great.
Could the noticing measure used in the study be employed as a teaching device? For instance, when we recast, we could make a signal or knock on the table or the blackboard to remind the student to repeat our recast (that is, we can force “uptake” or “incorporation” by students after each recast). Perhaps this would be a type of intensive recast treatment similar to that of Doughty & Varela (1998; they “recast” by giving a question with rising intonation first, encouraging students to self-repair, before giving them a correct reformulation of their utterance).

How good is Philp’s research operationalization of “noticing” as “ability to repeat recast” upon a sound cue?
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