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Theoretical framework and Research questions
· Interaction (which includes increased negotiation of meaning and provision of feedback) leads to “noticing the gap” (Schmidt & Frota, 1986) and may constitute a “priming device” (Gass, 1997) that initiates what becomes gradual learning over time (effects may be delayed, Mackey, 1999). “Incomprehensible input” that needs to be negotiated may be needed for learning to occur optimally (White, 1987).
· Main mechanism for interaction to foster acquisition: Attention, and specifically “noticing” (Schmidt, 1994, 2001). Debate: is noticing necessary, or simply facilitative?

· Ways to investigate noticing: post-task questionnaires (Robinson, 1996), concurrent think-aloud (Rosa & O’Neill, 1999), stimulated recall (Roberts, 1995; Philp, 2000). 
· Do learners notice feedback in the context of task-based interactions? Very little direct evidence: Roberts, 1995; Philp, 2000.
· Will learners perceive feedback as feedback? Will they recognize the target of the feedback?

Method

· N=17 (10 ESL learners with 2 to 7 months of residence in the US; 7 Italian FL learners with 6 months to 3 years of instruction).
· Task: NS-NNS dyadic interaction on spot-the-difference task, two-way info gap, 15-20 min., videotaped.

· Native interlocutor instructions: “to provide interactional feedback wherever it seemed appropriate and in whatever form seemed appropriate” (p. 479).
· Operationalizing perception or noticing: Stimulated recall session conducted with researcher in English; viewed videotape and either learner or researcher could stop at will to probe learner thoughts at the time.
· Analysis: Interactional episodes with negotiation, recast, or both identified and classified into type of feedback: phonological, morphosyntactic, lexical, and semantic. Stimulated recall comments were segmented and classified into phonological, morphosyntactic, lexical, semantic, no content, unclassifiable. Intercoder reliability is reported quite confusingly; it ranged from 80% to 99% agreement.
Results
NATURE OF FEEDBACK: Feedback targeted mostly morphosyntax (47% or 53/113 episodes) and phonology (41.5% or 47/113 episodes) for ESL learners but morphosyntax (31.5% or 25/79 episodes) and lexis (48% or 38/79 episodes) for IFL learners. For ESL learners only, 58% of episodes were recasts (65/112), 24% were negotiation (27/112) and 18% were combined (20/112). Recasts occurred mostly in conjunction with morphosyntactic problems (75% of all recasts or 45/65), negotiation occurred mostly with phonological problems (74% of all negotiations or 20/27), and combined recast & negotiation episodes occurred mostly with phonological problems (90% of all combined episodes or 18/20). PERCEPTION OF FEEDBACK: Learners “missed” feedback entirely 16-17% of the time (19/113 episodes for ESL and 13/79 for Italian FL); Learners “misperceived” feedback to various degrees, depending on target:

	
	Missed
	Rightly noticed
	Misperceived  mostly as

	
	ESL
	IFL
	ESL
	IFL
	ESL
	IFL

	Morphosyntax

(k=78 [53, 25])
	28% (15/53)
	16% (4/25)
	13% (7/53)
	24% (6/25)
	Semantic (38%, 20/53)
	Lexical

(44%, 11/25)

	Phonology

(k=61 [47, 14])
	6% (3/47)
	21% (3/14)
	60% (28/47)
	21% (3/14)
	Lexical
(19%, 9/47)
	Lexical
(43%, 6/14)

	Lexis

(k=50 [12, 38])
	8% (1/12)
	16% (6/38)
	83% (10/12)
	66% (25/38)
	Semantic
(8%, 1/12)
	Semantic
(13%, 5/38)


UPTAKE OF THE FEEDBACK for ESL learners only: about half episodes were uptaken and half were not. 
Two thirds of the uptakes involved perceived feedback (66% or 38/58 episodes) and one third involved missed feedback (34% or 20/58 episodes). By contrast, the majority of non-uptakes involved missed feedback (89% or 48/54). Uptake + reported accurate perceptions were 82% for lexical episodes, 69% for phonological episodes, but only 33% of morphosyntactic episodes. Perhaps morphosyntax is the least necessary focal area for comprehension.
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