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Theoretical framework (theoretical assumptions to be explored):

interlanguage pragmatics: comparison of NS ans NNS, speech acts (suggestion and rejection), face conflicts in unequal power encounters (pursuit of own goals vs. status preservation)

Contributions/novelty of the study:

longitudinal study of pragmatic development

instructed learners, but uninstructed performance

rule-bound specific context and task: institutional advising session

Research questions (specific questions to be answered):

1. How much do advanced learners of English develop in their ability to maintain status congruence while achieving their goals in academic advising sessions (that is, in their ability to make suggestions and avoid having to reject suggestions) over the course of a semester?

2. What pragmatic behavior (in terms of suggestions and rejections) is typical of native-speaking students during the advising sessions over the same period of time?

Participants:
6 NS and 10 NNS of English (TOEFL 573 or higher) + 7 NS-advisors

Data:
35 advising sessions, 16 first sessions (=early sessions) and 19 subsequent (=later sessions)

Results:

Table 1. Suggestions
	
	Early sessions (beginning of semester)
	Later sessions (end of semester?)

	NSs
	
	

	(N=6)
	-self-initiated suggestions by 2 Ss only
	-self-initiated suggestions by all Ss

	
	-high success rate (advisor accepts)
	

	
	-FORM: course nomination + mitigators
	

	NNSs
	
	

	(N=10)
	-to suggest, “wait until you’re asked”
	-almost equal reliance on suggestions by response to Qs and self-initiated ones

	
	-low success rate: missed hint or Qs, inappropriate course nomination
	-20% more successful

	
	-FORM: 56% of time, no mitigators in suggestions, often aggravators
	-form remains non-targetlike (problem: mitigators & aggravators)


Table 2. Rejections
	
	Early sessions (beginning of semester)
	Later sessions (end of semester?)

	NSs
	
	

	(N=6)
	-infrequent rejections

	
	-offered credible content, if rejected

	
	-successful: course not taken, brevity of advisor’s response 

	NNSs
	
	

	(N=10)
	-very frequent: 50% of advisors’ suggestions rejected, Ss who didn’t suggest rejected the most
	-drop in rejections (& increase in suggestions)

	
	-unsuccessful: incredible or illegal content, extremely lengthy responses by advisor (m=157 words!)
	-more successful: more use of credible content, less talk in advisor’s response (m=74 words)


Interpretation: What do the results of the study show? Implications for L2 teaching?
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